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1. Introduction
Aim of this deliverable is to agree upon assessment tool and strengths inventory
that will be piloted with existing students in schools as well as Higher Education
(HE). Through the assessment tool and the strengths inventory it will be
possible to identify (a) students with additional needs and (b) particular
strengths that can be developed further.
The past 20 years there is a need in educational sciences to focus on
the assessment beyond traditional methods. Thus there has been a shift on
identifying strengths and skills of students in all educational levels. In order to
achieve this, educational and psychological research is focusing on
nonintellectual strengths such as resilience, self-determination, etc. One of the
fundamental principles of resilience, self-determination as well as positive
psychology is the ability to develop self-awareness and to get to know selfstrengths and limitations. By doing so, a person can use that knowledge for
their own profit, by setting goals and working on them. In educational
performance and achievement, it is important to acknowledge our learning
profile by evaluating ourselves in related fields, such as study skills, learning,
reading, and writing. Specifically – a person may not always be aware of their
own strengths and weaknesses, and strengths may vary over time. People can
develop new strengths through training or experience, and they may have
strengths they are unaware of. Therefore, it is useful for the assessor to discuss
this with them and to encourage them to ask their friends, tutors and co-workers
to help them think about their own strengths.
Underlying and understanding the strengths and limitations or weaknesses will
help students in schools and HE in determining outcomes and set up goals
based on their strengths. The educators focusing on a profile of strengths can
plan their intervention and support on a basis that will reflect the actual
educational needs (academic, social, communication etc.) moving away from a
classic clinical approach (i.e. IQ test).

2. Instrumentation
a) Active Learner Student Questionnaire II (ALSQ-II) (Farmer, 2011)
Active Learner Student Questionnaire II (ALSQ-II) (see Annex 1) is a tool
designed to identify students’ strengths individually. It consists of 70 items that
are connected to four (4) areas: organization, general learning, reading, and
writing. These areas have been found to be connected with the difficulties that
students usually face. Also, the mentioned fields are considered to be difficult
for students with learning difficulties and/ or ADHD. Each student responds to
each statement by choosing one of the following:
Y for yes if the statement always applies to them,
S for sometimes if the statement sometimes applies to them, or
N for no if the statement never applies to them.
The results can give an insight on the students’ traits in each one of the
four areas mentioned above. Self-awareness, self-regulation, and goal setting
are some fields that can be wired to the results. The purpose of this
questionnaire is to help students to understand their learning strengths and
needs so they can work on incorporating those strengths into their daily life to
achieve success.

b) Personal Strengths Inventory (Liau, Chow, Tan, & Senf, 2011)
This questionnaire is a self-report inventory for adolescents (see Annex 2) and
focuses on using students’ strengths to achieve goals. It can be used to
evaluate adolescents’ personal strengths, by examining five (5) factors that
have been found to be associated with healthy adjustment: Social Competence
(SC), Emotional Awareness (EA), Goal Setting (GS), Emotional regulation
(ER), Empathy (EM). These aspects can be examined separately, or as a
whole, to create the final profile of the participants.
The inventory consists of 22 questions in form of statements, which
means that is short and easy to use, especially for young people who may find
it hard to complete a longer questionnaire.

The individual reads and answers each question at a 5-point scale to establish
their truth. There are no wrong and right answers, as each answer leads to a
specific profile that is connected to certain results.
This tool can be used to study adolescents’ development, in order to
examine their personal characteristics. Moreover, focus on personal strengths
is applied as a result of the positive psychology movement and the belief that
focus should be done on person’s positive traits. Also, it is important to mention
that life satisfaction seems to be connected to the development of personal
strengths.
Mental and education workers that work with youth can use the current
inventory to evaluate their clients / students in fields of social–emotional
competence. By doing so, they can predict what to expect in externalizing and
internalizing problem behaviors, as well as achievement.
All in all, through the usage of this tool we aim to a better understanding
of the current state of the individual and, thus, to professionals’ ability to create
more accurate interventions in the future, in the perspective of the best interest
of the adolescent.
The five factors for the PSI scores appear to correspond with prior
research on social– emotional competence and theories of positive youth
development. EA reflects the ability to pay attention and discriminate among
one’s range of affect or emotions, whereas ER represents the capacity for
adaptive coping amidst distressing emotions by the use of self-regulatory
strategies (Saarni, 1997). GS involves organizing and executing courses of
action required to attain a designated performance (Snyder et al., 2002). EM
represents the ability to understand another’s emotional state and feel with that
person. Finally, SC is the ability to achieve social tasks that are valued in
various contexts, especially in the school setting. Zins, Bloodworth, Weissberg,
and Walberg (2004) proposed five constructs for their model of youth social–
emotional competence that include self-awareness, social awareness,
responsible decision making, self-management, and relationship management.
The PSI subscales did not include items that measure decision making, and the
Zins model does not include goal setting. Nevertheless, the other four factors

in the Zins model, self-awareness, self-management, social awareness, and
relationship management, correspond to the following four subscales of the
PSI: Emotional Awareness (EA) (questions 1, 4, 7, 11, 15), Emotional
Regulation (ER) (questions 5, 12, 13, 16), Empathy (EM) (questions 19, 21,
22), Goal Setting (GS) (questions 2, 6, 8, 10, 17, 18) and Social Competence
(SC) (questions 3, 9, 14, 20), respectively.
Higher score is related with higher personal strengths. More particularly,
this questionnaire enhances the opportunity of studying separately every one
of the five aspects below, by evaluating specific questions.

3. Methodology
The ALSQ-II and the PSI will be given at the beginning of the academic year
as an initial assessment and then at the end of the academic year as a final
assessment. The results from the initial assessment will help staff identify
student’s needs and provide related support and at the same time the results
can be discussed with the student in order to set goals. The supportintervention is described below. Both instruments are self-report scales, if
needed a staff can have the role of the facilitator. The facilitator can introduce
the questionnaires as follows: “The purpose of those questionnaires are to help
you understand your learning strengths so you can work on incorporating those
strengths into your daily life. There are no right or wrong answers. Chose the
answer that best reflects you. In case you have some questions or you need
clarifications I am here to support you”. The students need to be informed that
the completion of those questionnaires will be anonymous and their responses
would be kept confidential.
The questionnaires can be given to the students online or face to face.
If for any reason, i.e. in case of a student with ADHD, the questionnaires can
be filled separately, within two weeks, or i.e. in case of a student with dyslexia
the facilitator can read the questions and check the answer for the student.

4. Support- Intervention from a facilitator
Each tool needs to be reviewed from the staff (facilitator) that has been
assigned for supporting neurodivergent students. The steps that can be used
is the Self-determined learning model of instruction (Wehmeyer, et al., 2000;
Wehmeyer, et al., 2012; Mumbardó-Adam, et al., 2017) that provides the
framework for facilitators to enable students to become causal agents in their
lives. The model consists of three phases: (a) set a goal, (b) take action and (c)
adjust goal or plan. Each phase consists of questions that the students need to
work on.
Phase 1: Set a goal
Problem for student to solve: What is my goal?
Question 1: What do I want to learn?
Question 2: What do I know about it now?
Question 3: What must change for me to learn what I don’t know?
Question 4: What can I do to make this happen?
Phase 2: Take Action
Problem for student to solve: What is my plan?
Question 5: What can I do to learn what I don’t know?
Question 6: What could keep me from taking action?
Question 7: What can I do to remove these barriers?
Question 8: When I will take action?
Phase 3: Adjust goal or plan
Problem for the student to solve: What I have learned?
Question 9: What actions have I taken?
Question 10: What barriers have been removed?
Question 11: What has changed about what I don’t know?
Question 12: Do I know what I want to know?

The training material DEV2.2 can be used so that the facilitator can plan the
support they need to give. Topics such as self-determination and resilience in
education can be very helpful.

ANNEX 1
Active Learner Student Questionnaire II (ALSQ-II)
(Farmer, 2011)

Read each statement and then write:
Y for yes if it always applies to you
S for sometimes if it sometimes applies to you
N for no if it never applies to you
Check the answer on each statement that best tells you how you act in
that situation. There are no right or wrong answers.
1. ORGANIZATION
Time Management
______ I use a planner or calendar effectively.
______ I keep track of tests and assignments successfully.
______ I attend class regularly.
______ I set appropriate goals for myself.
Materials Management
______ I keep an organized, separate notebook (physical or digital) for each class.
______ I bring items I need to class.
______ I have items at home I need for studying or for homework.
Test Taking
______ My nervousness does not affect my ability to perform well on tests.
______ I complete tests on time.
______ I read directions or questions carefully.
______ I typically answer multiple-choice questions correctly.
______ I typically answer true/false questions correctly.
______ I usually perform well on essay tests.
______ During a test, I remember what I studied.
Study Skills
______ I usually find it easy to start studying.
______ I stay focused regularly when I study.
______ I am not easily distracted by what happens around me when I study.
______ I easily study from my notes.
______ I easily study from books.
______ I know how to organize information from books and notes in a way that helps me to
learn.
______ I remember information for tests.
Note Taking
______ I successfully take notes during a lecture in class.
______ The notes I take are organized and easy to understand.
______ I successfully take notes from a taped lecture.
______ I take notes when I read that help me to learn.
______ I focus on important points when I take notes.
2. GENERAL LEARNING
______ I know what aids I need to use to help me learn.
______ I effectively organize information sequentially.
______ I compare and contrast ideas effectively.
______ I understand how information is organized into categories that help me learn.
______ I can determine cause-and-effect relationships.
______ I am able to problem-solve.

______ I learn successfully when the “big picture” is explained first and the small details are
explained second.
______ I learn successfully when the small details are explained first and the “big picture” is
explained second.
______ I learn successfully when I get to work with others.
______ I learn successfully when I get to work independently.
______ I learn successfully when I present information to others.
______ I learn successfully when I discuss new information.
______ I learn successfully when I participate in hands-on activities.
______ I learn new information successfully through problem-solving activities.
______ I learn successfully when new information is presented visually through the use of
pictures, figures, charts, or other graphics.
______ I learn successfully when I am able to see new information through the use of
text/print.
______ I learn successfully when new information is presented orally.
3. READING
Vocabulary
______ I understand difficult words when I read.
______ When I am reading and encounter a difficult or unknown word I know how to figure
out its meaning.
______ I remember vocabulary words I learn.
Comprehension
______ I understand the overall ideas when I read material for my classes.
______ I understand the main idea when I read.
______ I understand the details when I read.
______ I understand stories that I read.
______ I read quickly.
______ I understand what I read from a computer screen.
______ I know what aids I need to use when I read to help me.
4. WRITING
Mechanics
______ I spell most words correctly.
______ I correctly use capitalization.
______ I correctly use commas.
______ I correctly use colons and semicolons.
______ I write sentences well.
______ I proofread my work for spelling, punctuation, capitalization, and sentence structure
well.
Composition
______ I write paragraphs with clear topic sentences and appropriate supporting details.
______ I easily choose words that say what I mean.
______ I organize my ideas when I write stories.
______ I organize my ideas when I write research papers and essays.
______ I brainstorm ideas prior to writing.
______ I write clear introductions and conclusions.
______ I locate the information I need when I write research papers and essays.
______ I keep my writing focused on my topic.
______ I proofread my writing to know if makes sense.
______ I have someone else read my writing to help me proofread my work.
______ I know what aids I need to use when I write to help me.

ANNEX 2
Personal Strengths Inventory
(Liau, Chow, Tan, & Senf, 2011)
Read each statement and then check the number that better reflects you:
1 = very seldom true of me,
2 = seldom true of me,
3 = sometimes true of me,
4 = often true of me, and
5 = very often true of me.
There are no right or wrong answers
1
1. I know when I am getting angry
2. I set goals and plan how to reach those goals
3. Ι am able to fit in no matter what the social situation is
4. I know by my body’s reaction what emotions I am experiencing
5. I calm myself down when I get angry
6. I have high expectations and standards for success
7. I can identify when my mood is changing
8. I find it easy to try again when I fail
9. I get along well with other people
10. I feel good about my ability to do things
11. I know what makes me happy
12. I can control my anger
13. I know how to deal with stress
14. I make friends easily
15. I’m aware of the way I feel
16. I know how to handle problems when they occur
17. I give up when I fail
18. I learn new strategies from my failures
19. When I see someone being treated unfairly, I feel sympathy
for them
20. I work well in a group
21. I feel sorry for people when they are having problems
22. It makes me sad to see someone left out in a group

2

3

4

5
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